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1. Project Outline Makoto Imura

Xreading

Osaka 
Institute of 
Technology

Hannan 
University

Kobe 
Gakuin

University

InterCollegiate
Extensive
Reading
Circle

Voluntary
Extracurricular 

Activities

Long-term Project 
(2021-2023)



Background of the study

Previous Study Project (Matsuda et al. 2018 / 2021)

• Few significant gains were observed in short-term 
experiments.

Needs for a long-term study

• When and how transformation will 
occur in the learner over the long run?



Purpose

To enhance extensive 
reading

By way of project-based 
community learning

To foster autonomous 
learners



Research Questions

• How can we manage the learning community to make 
extensive reading successful?

Educational practice

• What kind of psychological transformation will occur over 
the long term?

Research project 





Reading Target：500 thousand wds
（Minimum: >300 thousand wds）

Term1: 50,000

Term2: 70,000

Term3: 75,000

Term4: 85,000

Term5: 100,000

Term6: 120,000
2021: 120,000 wds

2022: 160,000 wds
2023: 220,000 wds



ICERC2021

• Flyers

• Initial Questionnaire

Recruitment (in April)

• Mailing group / LINE groups

• Blog

• Zoom

• Google Classroom

Communication Platforms

• Individual Reading (Xreading)

• Periodical Meetings (every two months)

• Team Activities

• Instructor’s Meetings

Activities

• Benchmark Test (twice a year)

• Research Questionnaire (twice a year)

Assessment



Recruitment 
Flyer





Instructor Resources

Project Management

Research Data

Resources

Circle Activity

Congress & Conferences

Study Meetings

Our Papers



2. Xreading data & Activities Matthew Caldwell

1. Xreading – the numbers!

2. Activities

• Instructor’s meetings

• Team activities

• Blog - setting up and maintaining 

• Periodical meetings (Seminars) 
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Instructor  Meetings



Blog



Instructor activities in the seminars



I read a lot but I feel my English is not improving 
– what should I do?

Regarding TOEIC study, can you recommend some good study
texts, such as vocabulary books?





Student activities in the seminars (a)

Student A (GC Team)

• Mondays for xreading

• Inner “switch” 

Student B (GC Team)

• Reading with smart phone - practical

• Listening function – good for tired eyes

Post seminar - Student feedback

• Seeing their faces made me feel somewhat closer to them, and I realized that we are all working together.

• It was helpful to hear how other students actually use X-reading. It also made me think that I should try harder to 
read on my own

• What a great opportunity to hear from two of you in the Intellectual Property department! I got in the habit last 
semester of reading as much as I wanted to when I wanted to, but everyone's habits are so different from one 
another, and it's so much fun listening to them every time! 

Student C  (EN Team)

• Future job – promotion 

• Future self-image – L2MSS  

Student D (IP Team)

• Establishing a routine

• Lunchtime reading



Student activities in the seminars (b)

Student E
• Possible changes to xreading
• Making xreading into an app on your phone

Student F
• How to give a persuasive presentation

Post seminar - Student feedback

• I was amazed at how professionally the movie was done! It has music and looks like it could be a PR movie to advertise 
Xreading! I didn't know there was a shortcut method, so your detailed explanation was very helpful.

• I had never heard the terms pathos, logos, and ethos before, but it was very interesting because I often do 
presentations in my classes.



Seminar No. 6 Breaking out on Zoom!

• Sharing of opinions about 
Extensive Reading

• Students split into 4 rooms 
on Zoom for a discussion
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- Listening to the group discussion, it was a good stimulus for me to 
know that everyone is steadily advancing their extensive reading. I 
thought that by interacting with other universities as I did this time, it 
would be good practice for group work in job hunting. 

Student feedback



3. Questionnaire Noriko Nakanishi



Background



Reading Attitude Questionnaire (Yamashita, 2013)

Pre → 15-week ER sessions → Post

22 question items on a Likert scale
• Comfort (6 items)

• Anxiety (4 items)

• Intellectual Value (5 items)

• Practical Value (4 items)

• Linguistic Value (3 items)

Questionnaire



(1) Comfort Q3 (-) Reading English is troublesome.
Q9 I feel relaxed if I read English.
Q13 (-) Reading English is dull.
Q16 (-) I feel tired if I read English.
Q18 I feel refreshed and rested if I read English.
Q21 Reading English is enjoyable.

(2) Anxiety Q5 I feel anxious if I don't know all the words.
Q10 I sometimes feel anxious that I may not understand even if I read.
Q17 I feel anxious when I'm not sure whether I understood the book content.
Q20 (-) I don't mind even if I cannot understand the book content entirely.

(3) Intellectual Value Q1 I can become more sophisticated if I read English.
Q2 I can get various kinds of information if I read English.
Q8 I can acquire broad knowledge if I read English.
Q14 I get to know about new ways of thinking if I read English.
Q22 I get to know about different values if I read English.

(4) Practical Value Q4 Reading English is useful for my future career.
Q7 Reading English is useful to get a good grade in class.
Q12 Reading English is useful to get credit for class.
Q19 Reading English is useful to get a job.

(5) Linguistic Value Q6 I can acquire vocabulary if I read English.
Q11 I can develop reading ability if I read English.
Q15 I can improve my sensitivity to the English language if I read English.

English translation by Yamashita (2013)

(-) = conversely worded items



(1) Comfort Q3 (-) Reading English is troublesome.
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Reading Attitude Questionnaire 

October 2021 → Xreading → April 2022

22 question items on a Likert scale
• Comfort (6 items)

• Anxiety (4 items)

• Intellectual Value (5 items)

• Practical Value (4 items)

• Linguistic Value (3 items)

Questionnaire



Factor Analysis

Langtest. (Mizumoto, 2015)



Factor Analysis

Langtest. (Mizumoto, 2015)

Discarded in 
Yamashita (2013)



Descriptive statistics of four attitude variables (n = 40)
TERM VARIABLE ITEM N MINI. MAX. MEAN S.D.

1 (1) Comfort 6 38 1.5 4.5 3.0 0.71

1 (2) Anxiety 4 38 1.5 5.0 3.7 0.71

1 (3) Intellectual value 5 38 2.0 5.0 3.8 0.79

1 (4) Practical value 4 38 2.5 5.0 3.9 0.61

2 (1) Comfort 6 38 2.0 4.7 2.9 0.82

2 (2) Anxiety 4 38 1.5 5.0 3.5 0.91

2 (3) Intellectual value 5 38 2.4 5.0 3.8 0.88

2 (4) Practical value 4 38 2.8 5.0 3.9 0.81



2 Within (Term 1, 2) x 4 Within (Variables 1,2,3,4) 
Two-way ANOVA

Source SS df MS F-ratio p-value p.eta^2

s 50.12 37 1.35

Term 0.52 1 0.52 0.4665 0.4989ns 0.0125

s x Term 40.90 37 1.11

Variable 40.79 1.98 20.61 19.7071 0.0000*** 0.3475

s x Variable 76.58 73.23 1.05

Term x Variable 0.34 3 0.11 0.8246 0.4830ns 0.0218

s x Term x Variable 15.16 111 0.14

Total 224.40 303



Multiple Comparison for "Variable"
Pair Diff t-value df p adj.p

(1) < (4) * -0.924 8.222 37 .000 .000

(1) < (3) * -0.863 8.126 37 .000 .000

(1) < (2) * -0.654 3.606 37 .001 .004

(2) < (4) * -0.270 2.238 37 .031 .094

(2) = (3) -0.209 1.289 37 .206 .411

(3) = (4) -0.061 0.574 37 .570 .570

(1) Comfort < (2) Anxiety
(3) Intellectual value
(4) Practical value

(2) Anxiety < (4) Practical value



2 Within (Term 1, 2) x 4 Within (Variables 1,2,3,4) 
Two-way ANOVA

Source SS df MS F-ratio p-value p.eta^2

s 50.12 37 1.35

Term 0.52 1 0.52 0.4665 0.4989ns 0.0125

s x Term 40.90 37 1.11

Variable 40.79 1.98 20.61 19.7071 0.0000*** 0.3475

s x Variable 76.58 73.23 1.05

Term x Variable 0.34 3 0.11 0.8246 0.4830ns 0.0218

s x Term x Variable 15.16 111 0.14

Total 224.40 303



Research Questions

• How can we manage the learning community to make 
extensive reading successful?

Educational practice

• What kind of psychological transformation will occur over 
the long term?

Research project 



4. Challenges Seiko 

Otsuka
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Personal participation in instructor-les seminars

・EN members achieved their Term 2 goal
・IP members had several meetings for event planning
・GC members also discussed holding their event

Online event collaborated by two teams









Summary

• Individual differences
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Research Questions

1. How can we make extensive reading successful?

• How can we organize and maintain an extensive reading circle?

• What kind of activities and events will raise the participant’s motivation?

• What are the factors of demotivation?

• How can we foster the learner autonomy?

• How can we use SNS effectively to form a learning community?

• What kind of scaffolding will be effective?

2. What kind of psychological transformation will occur in the learners as they continue to read for an extended 
period of time?

• How much reading will make a change?

• How do they perceive their growth and development along the way?

• What kind of changes will extensive reading bring to the learners in terms of attitude and learning strategies?

• How will extensive reading affect overall skills of English including listening, speaking, and writing?

• How will individual differences (proficiency, preference, aptitude, etc.) will affect their progress?



Reseearch Data

For the study of project management:

• Student feedback (free description) on each seminar (twice a month)

• Individual interview (interviewers notes / transcribed data)

• Participant observation (instructor’s journal)

For the study of psychological transformation in the students:

• Reading Statistics (Xreading)

• Assessment Test (Pearson’s Benchmark Test: every 6 months)

• Research Questionnaire (Every 6 months)



Motivation Study

Expectancy + Value models of motivation（Day & Bamford, 1998）and Attitude model（Matheson, 1994/McKenna, 1994）



Initial 
Questionnaire

• What do you expect 
from the project?
（co-occurrence analysis）



Initial 
Questionnaire

• What do you 
expect from the project?
（correspondence analysis）



CEFR



CEFR（ヨーロッパ参照枠）

レベル CEFR指標 Can-do

Advanced

C2 聞いたり読んだりした，ほぼ全てのものを容易に理解することができる．いろいろな話し言葉や書
き言葉から得た情報をまとめ，根拠も論点も一貫した方法で再構築できる．自然に，流暢かつ正確
に自己表現ができる．

C1 いろいろな種類の高度な内容のかなり長い文章を理解して，含意を把握できる．言葉を探している
という印象を与えずに，流暢に，また自然に自己表現ができる．社会生活を営むため，また学問上
や職業上の目的で，言葉を柔軟かつ効果的に用いることができる．複雑な話題について明確で，
しっかりとした構成の，詳細な文章を作ることができる．

Intermediate

B2 自分の専門分野の技術的な議論も含めて，抽象的な話題でも具体的な話題でも，複雑な文章の主要
な内容を理解できる．母語話者とはお互いに緊張しないで普通にやり取りができるくらい流暢かつ
自然である．幅広い話題について，明確で詳細な文章を作ることができる．

B1 仕事，学校，娯楽などで普段出会うような身近な話題について，標準的な話し方であれば，主要な
点を理解できる．その言葉が話されている地域にいるときに起こりそうな，たいていの事態に対処
することができる．身近な話題や個人的に関心のある話題について，筋の通った簡単な文章を作る
ことができる

Basic

A2 ごく基本的な個人情報や家族情報，買い物，地元の地理，仕事など，直接的関係がある領域に関し
ては，文やよく使われる表現が理解できる．簡単で日常的な範囲なら，身近で日常の事柄について，
単純で直接的な情報交換に応じることができる．

A1 具体的な欲求を満足させるための，よく使われる日常的表現と基本的な言い回しは理解し，用いる
ことができる．自分や他人を紹介することができ，住んでいるところや，誰と知り合いであるか，
持ち物などの個人的情報について，質問をしたり，答えたりすることができる．もし，相手がゆっ
くり，はっきりと話して，助けが得られるならば，簡単なやり取りをすることができる．



Benchmark 
Test

• Comparison of Term 1 and 
Term 2 according to 
reading clusters



Correlation

• Correlation between the 
amount of reading and 
the result of Benchmark 
Test (Term 2)


