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This presentation reports on the progress of designing a support system
(catalog) to promote Extensive Reading in Indonesian for beginner-level
students.

At the current stage, the system is intended for internal use only; it’s not an

online system or a book database yet. The main reasons are:

1. Indonesian graded readers are not yet available.

2. Research and reports on Indonesian Extensive Reading remain very
limited.
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Implementation Student’s Creating a Book
of ER in Attitude Catalog for

Indonesian towards ER Beginner-Level
Classes Students




. What types of support are needed for integrating children (picture)
Point 1 books into ER?

: How should a catalog be made for beginner learners? For example,
Point 2 by showcasing a book catalog designed for Indonesian learners?

How to incorporate students’ feedback and reading comments into
Point 3 the catalog.
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My Teaching and Research

| teach Indonesian as a Foreign Language at a
private university in Japan.

Since the 2021 academic year, | have been
implementing Extensive Reading (ER).
Indonesian is offered as a subject called
“Malay/Indonesian” under the Common
Education curriculum.

My research focuses on developing reading
materials for ER.

This presentation introduces a small-scale
example of ER activities in my Indonesian classes,
with a focus on catalog design to support
beginner students.

A N B O e M
R e




Table 1
Class N Credi CFER * 4 credits class has 56 meeting in one
455 INdIME edit | (BIPA Target) semester (4 times X |4).
« The curriculum iIs arranged that
Malay/Indonesian | A1 (BIPA 1) classes is not devided according to the
language skills.
Malay/Indonesian Il A2 (BIPA 2-3) « The students are very diverse. They

have different backgrounds in terms of

VEIEWIGGRLESERRIN 4 A2 - B1 (BIPA 3-4) country of origin, native language, and
cultural aspects.

Global Language
Learning 2 B1 (BIPA 4-5)
WEIENZALL I ESEDR

*BIPA : Bahasa Indonesia untuk Penutur Asing (Indonesian as for Foreign Speakers)
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Implementation of ER (next slide)

* Started as an in-class activity in Spring 2024

 Conducted over three semesters (Spring ‘24, Fall 24, Spring ‘25)
* Target students: A2 level (Malay/Indonesian Il students) *a1-a2?
* Positive student feedback received

Challenges

* Limited class time

* Shortage of reading materials

* Low Vocabulary Acquisition among Students

Evaluation System

* ER contributes to Task and Quiz grades

 Requirements: number of books read + reading journals completed
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Classroom-Based ER Implementation

* Conducted over three semesters

20 minutes at the beginning of each class

12 sessions during the 2nd quarter of the semester

* Total participants: 33 students (they belong to 4 classes)
 Reading target: 20 books

 Average books read: 25-28

Details about ER activity flow, reading journals, and grading system: Lestari (2024)




» Implementing ER without Graded Readers is challenging. Over the past 2-3
years, | have been collecting books that may be suitable for ER.
So far, the feedback and responses from students have been positive; however,
their motivation tends to be grade-focused.

» To continue ER successfully, to ensure the program runs effectively, and to
promote ER among Indonesian language teachers, it is necessary to establish
support not only for students but also for ER practitioners.

Therefore, | decided to create a catalog that covers the collection of books
available at our institution.







Open-ended Question: “Before and after your extensive reading activities, have you noticed any
changes in your own learning of Indonesian or in reading itself? “

In summary, the most frequent comments were related to ‘vocabulary growth’” and ‘improvement
in reading comprehension,” followed by ‘enhanced cultural understanding” and ‘increased
motivation for learning.” Only two students reported no noticeable changes.

| falt that | could understand a lot | was able to read by guessing the meaning of

48 L5 T2 B (HTE A st G e [srees 2 dhe O NEEE L THANED TlEEEL . XIS upknown words from the.context and
ZEDABNERL . =t orels | sllrsschy ey, Cormeered i HERIL TS \:)_,7_5\*—6%1-:0 ?TQ Ll TUND B EE [ REsE pictures, rather than looking gp _every word. |
DX L U4 ER Y A Ao F D text-only passages, it was easier to LTWAMEZ TiE CEMNTE (AZA), also thought abqut wheiche:snmllar words
TXRYBERBIZEoT=(MSA) . engage with, which made me more BYEe FElEiied Wil Feselig, {S9eiems o),
motivated." (Student M)

NEZEONELEEFRBEICNTTICbLHEEH TR
ATHIHDELODREFBIZHEST=(13A) .

| felt motivated to try reading a foreign text
on my own, without using a translation
tool." (Student I)

RKLKHBTEDMRERRLE(HSA).  B) | :;Sfigfl:z: e study that is




Open-ended Question: “How many books could you read (approximately number is ok)?
What made you work up to that number?”

Number of books read: 16-33
Main reasons were:
Enjoyment and interest in reading : “Simply because | was happy to be able to read books in

Indonesian.”
Grades/assignments : “l worked hard because we would receive a grade. "

Peer motivation and competition : “Because | was aiming to reach the target number along
with everyone in the class, not just by myself. “

Learning benefits (vocabulary and expressions):” | have always liked picture books, and it
was fun because | could also learn Indonesian.”




How students deal with
difficult books

How students select the books

»Many students only looked at the book »None of the students stopped reading; all of
covers. them finished the books they chose.

»Some looked at the number of words or Although it took time (e.g., 20 minutes) and
sentences, but not many. sometimes felt heavy, or did not enjoy the

»Many students asked their friends what content.
book they had just read or which books »Most students used online dictionaries when
they thought were good. they encountered difficult words, and some

students frequently asked the teacher for
vocabulary meanings.




03. Book Catalog for Beginner Level Students

Overview of the Books used in my ER practice

" Book Type/Genre )
| have been using: ( A
1. Printed books
a. Children’s storybooks for native Indonesian speakers (including H oW to Acces
translated children’s books from foreign languages) e All the printed books are located in the CLE, on
for native Indonesian speakers the Malay/Indonesian bookshelves.
c. Graded Readers developed at my institution. e Students can also find Leveled Readers* in the
d. Translated comics from Japanese university library.
e. Translated books/novels * Books available for online reading are listed in a
Book List created using a Padlet template,
2. Online books (online version of children books mentioned which is stored in the class Moodle.
above  Books downloaded from Let’s Read (Levels 0-3)
a. Books from the Room to Read website are stored in Google Drive, and the link is
b. Books from the Let’s Read website provided in the class Moodle.
\ J
(See Lestari (2024) for details about the online resources used in
\ the past two years, and Lestari (2023) for GR developed in APU) y
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So far, we have several types of books as shown in the table below. The number
IS very limited at this time. The table below only shows the printed books

available at our institution.
Table 2

m

a. Children’s storybooks Indonesian

b. Leveled Readers

c. Graded Readers (created in my univ)

d. Indonesian translation of Japanese Manga
e. Others (novels, ect)

75
3

22
10

O O O O

_E, Library
LE, online
E

E




Day & Bamford (1998) and Nation & Waring (2020) note that, although children’s books may not
align with university students’ cognitive levels, many of them address universally relevant themes

such as environmental issues, endangered species, cultural heritage, and food.

These books received very positive responses and high ratings over the past three semesters. In
the final part of this presentation, | will introduce the three most highly rated books, based on

students’ comments written in their reading records.

The catalog | am presenting here has been developed to support students in selecting suitable
story books to read.
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Brierley, M., Nakamura, R., and Niimura (2020) reports on the development of an online graded

reader database to support extensive reading programs. The paper discusses the types of
information necessary for ER programs to run successfully and introduces a new version of a
book recording system, usable across multiple institutions, that provides data on book level,

word count, and student reading records to enable recommendations.

Nakano, Teiko (2017) evaluated a self-directed support system for Japanese extensive reading,
which provides graded readers, progress tracking, video clips as teacher substitutes, and boards

for peer comments. Questionnaires and system logs showed that progress tracking motivated

learners and enhanced enjoyment.



» The purpose of compiling this catalog is to provide a foundation for
developing a system that can support the Extensive Reading (ER) program.
The system is expected to be accessible online and contain a database of all
necessary information, including online books available for reading.

» This catalog is a simple but clear system designed to make it easier for
students to select books to read. It also provides information on where each
book can be accessed. The catalog will continue to be updated as new books
become available.

» |tis also expected that this catalog will serve as a useful resource for
practitioners who wish to start an ER program or for libraries that plan to

include Indonesian books (particularly children’s storybooks) in their
collections.




Why a Supporting Catalog is Needed

>

>
>

The vocabulary and sentence structures in children’s books do not align with the Indonesian
language learning levels of non-native speakers.

The word count of a children’s book does not guarantee that it will be easily understood.
Some cultural backgrounds and common traditions, even those familiar to Indonesian
children, may not be understood by foreign learners.

Many children’s books are set in cultural or natural contexts, and their titles may contain
vocabulary that is uncommon for non-native speakers, such as Lelakut (Scarecrow) or
Mantel Emas (Golden Coat, referring to Papua’s Kangaroo).

As mentioned earlier, many students only look at the book cover before reading. With a
comprehensive catalog, they can access relevant information beforehand, helping them
make informed reading choices.




Title (Indonesian and English)

Book Cover

Difficulty Level

Student Comments/Impressions

Rating (Stars)

Genre (English)

Topic (English)

Brief Synopsis (English)

List of Important Words

Readability Notes

Access for Reading (Location or Website)
Notes for Teachers (so far only in Indonesian)
Grammar Targets/Points
Suitability for ER
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In this stage, | could
only finished entering
data of 65 books out

of 138 books listed in
a column in Table 2.



Student Comments/Impressions
Rating (Stars)

| used a paper-based reading log. Over three semesters, a total of 33 students read an
average of 25 books each, resulting in 821 reading records. | entered all of these into an
Excel file, recording each book’s rating (stars) as well as students’ comments about the

stories.
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List of Important Words

Vocabulary considered important and useful as reading clues was entered in this

column. This included both beginner-level vocabulary (not new words) and unkwon
vocabulary.

Readability Notes (useful for students and teachers)

Kalimat per halamannya pendek-pendek. Kalimat "Apakah kalian keluargaku?" sering
diulang. Beberapa kosakata baru muncul namun isi ceritanya mudah dimengerti
lewat ilustrasinya.

(The sentences on each page were very short. The sentence Are you my family?’ was

repeated often. Although some new vocabulary appeared, the story was easy to
understand through the illustrations.)




Notes for Teachers

Banyak kata sifat tingkat pemula, ungkapan meminta izin, "Boleh ku... ?”

(There were many beginner-level adjectives and expressions for asking permission, such as ‘Boleh ku...?’
(May |I...7))

Bentuk pasif: “melilit-dililit”, “membuka-dibuka”, bagus untuk contoh penggunaan pasif.

(It also included passive forms like ‘melilit—dililit” and ‘membuka—dibuka’, which are good examples of
passive usage.”)

Grammar Targets/Points
Some affixes : me- -kan (bacakan, membacakan, menyeramkan); ke--an (kesakitan, ketakutan,
kesukaan)

Suitability for ER : Readability Level (for beginner students)

© EASY TO READ

O READABLE WITH LIMITED USE OF A DICTIONARY (not too much)

/\ DIFFICULT AND REQUIRES EFFORT - less suitable for beginner ER

X TOO DIFFICULT FOR BEGINNERS - not suitable for ER; better for other reading activities or
advanced learners



. Each book can be reviewed individually, allowing identification of those less
suitable for ER.

. Key vocabulary can be recorded, and frequently used grammar structures
can be observed.

. The catalog can also serve as a guide for other teachers who wish to start
an ER program (especially since no Graded Readers are currently available).
. Books can be grouped by theme and selected for use in other classes (non-
ER activity).




Phase 1

Distribute the catalog.

Phase 2

Observe the progress of student’s ER

Phase 3

Evaluate and analyze the changes or progress of
students before and after the catalog was
introduced.

N

| hope to find colleagues who support
the theory of Extensive Reading and
who are willing to collaborate—not
only to develop reading materials, but
also to create an online support system
that can be used more widely.

—SCAN HERE—-
[Ej 4]

In the “Catalog Desing” sheet.

https://docs.google.com/spreadsheet
s/d/172eYQ80lWrdj6lVwX5CC8l0a7ez
7x170eT-AnRLSnTw/edit?usp=sharing



https://docs.google.com/spreadsheets/d/1z2eYQ8oLWrdj6IVwX5CC8l0a7ez7xI7oeT-AnRLSnTw/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1z2eYQ8oLWrdj6IVwX5CC8l0a7ez7xI7oeT-AnRLSnTw/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1z2eYQ8oLWrdj6IVwX5CC8l0a7ez7xI7oeT-AnRLSnTw/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1z2eYQ8oLWrdj6IVwX5CC8l0a7ez7xI7oeT-AnRLSnTw/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1z2eYQ8oLWrdj6IVwX5CC8l0a7ez7xI7oeT-AnRLSnTw/edit?usp=sharing

Q  Merna

Catalog to Support Beginner Lewvels Readers_indonesian & m &
Fle ©3 View sert Format Data Yook Doeosom

Toman Berman
calom Leman

Sramacame

Wok g0 Meltat

Manuh! Keaum!

LUhat Ramtuthy

Tihe S Pembury Kejs

Torman Nerw Epd

Ak ke Mana Bow?

» -

* Catalog Denign ~

o e ® T 2o -

Playgrourd n a

Wok Wares 10 Ses
e Works

Crach! Crackd

When Géang
Warks %o Be Like
Ss S

Look at My Haw

fny fing

Tije the Choese

pin New Fnend

Where is Dot
sana?

-

- Musen
‘ ™ o
- 'I &
3 Mudah
“,
y =
h ]
.- 4 ‘ :
He k ‘
- | Sedikit a.
)
- — .‘-y;“. -y »
S KRAUKA
s -
A Sediun s
A\
4 \
. R
' . fh
(DM :
sty i M
- -— —
i 3
< .
SHp =S
A £
f‘r Sedin s
!1~ by,
>, Muddoh &
~- ('
Sedin s
Mool
Sosan s

e AL

Puby Cartta Arsk ~

e

) Aad .

Loveled Readery ~

APUGR Ligt »

bom

Student’s Feedback and
Commant.

92T O b
L. NF 9 200N E
ANNRTAL, "Ry,

L3RI radann,
BLBELEELESEDLT. &
THEHODWWY,

"WABE >R, Aysh S8 TT
’b"fiol

“A cat! Ene katre -3 Wholesome
book s sany book.”

TERNMEARENIRMEEN
GETHL, BREEADNS
FTEENENI L~ RERY
“hé.,

"ARRHTEL,
BB EARVEOMNELL
LA

EaToRe, BROERY
Rions,.,

I's & realy fun Dook 1 fead.
The vocabutary are not that
dficul, almos! ol of them we
have et & in Do cass. This
book s good for starier who
want 10 endentans Indonesian
anguage *

(34T 222AK2RTHR
HCTLLZ > THnithE,
BHLAnok, CLWLAE
AQETIN DL,

"MGLAREEY, CAMH
KRIWE. RLARTLYNO P
yoer,
MBoaZDTLERT. AW
..J

"I's & nice Book, that shows
rendships between two kids
from very diflarant
backgrounds *

AP rice Book with

Incredibie artwork. Great book 10
leach kKids about rechycing also |
ove kg juice face in page 2.°

N

Komk Terpmahan ~

v Ev $vm~ A~

Gerre (Jorvs Duky)

L) Cutture

a3 Cufture, Nature

an Adventure

38 Culture; Event

45 Envwonmen

BuAy Terpmahan ~

Buky Lale =

o @ B Y@ 2

Tema/Toplk

| Indonesian tradional fabric,

Unigue animal; The patam
~of tatk

| A droam Sor traveling

| Cassava and the loaves

 Mother bear aed ar son

| An adventers of & pet botod

b Counting ~

Synopsis (Enghsh)

Thero was a chid from a
famiy of batk makers. He
was bored wilh bati, but one
day he had an advestre In
P Sosat and became
Passionate about &

| A chibd wasty for hs father 1o

come home. He played and
fow with the group, looking
for his father who might be
riding in vanous vohicles.

Wkl wants 15 00 00 the
workd with his fiend, a cat
named Pus. Eventualy, he
AN 400 the worid thanks 1o &

A Doy mhwarys wanted o play
with his older brother bul
wasnt aliowed 0. Finally, he
found someting he iked,

A gl who pecompanes her
mofher 1o harvest cassava,
s 1o curl her har using
cassavn loal sterms.

The motear bear couldnl ride
2 bike, 50 she was often late
picking op her cuts from
school. Then she leaened to
nide a bike.

A cheesa-oving mouse

Searchas i choess and

koeps oating every tme he
fnds A The onding s a bt

An Alghan refugee Bving n
Inddonesia plays slcoe avery
day until he mosts Epi.

List of important Words

Sepertl, piar, mengaanber,

bosan, pandal, menan,
menryanyl, bedash, semut,
memyureh, taran, sanggar

§
2

" CirkCirt lain yang

Membantu (Readbiliy Akses (Acces o Read)

Notes)

Room to Read

CLE
Room o Read

hEps_Gww Incrvars of k8
dbukucenta’

Room 10 Read

CLE
Room 1o Read

Baryah kata sifat
nghat perruia,

"Boleh ku .. 7"

umnulﬁp

The use of “ngn”

The use of “wan("
and Join” oin In
playing, jon in

having fun).

Pasaive form, vert
* "y (order me.,
fortsd me)

Adectvos, mary,

mo- &an, ke- an

“eat undl A (a

sentence patiem
that uses he word
“unti® 1 epress
the resul)

The passiee form &5
me- Kan, Hho
Baiion foems & nr.

Q

Q

O




What types of support are needed for integrating children (picture) books into ER = a clear
guide on grammatical information, theme, and reading ease.

How should a catalog be made for beginner learners, for example, by showcasing a book
catalog designed for Indonesian learners
= compact, visually appealing, suited to fit student’s needs.

How to incorporate students’ feedback and reading comments into the catalog
= including previous readers’ comments and ratings would be helpful.
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Playground In The Closet
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Down There

Dian Kristiani
Vannia Rizky

"Another nice book with incredible artwork.
Great book to teach kids about reclycling, also |
love lime juice face in page 2.
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"Little difficult imo but easy at the same time
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