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Covid-19 accelerated the 
necessity for...

E-learning



Courses
World Englishes Introduction to Intercultural 

Understanding

Type                                        Required elective
                                          Lecture style

Class size   39 students (Fall 2021)
56 students (Spring 2022)

33 students (Fall 2021)

Students                   Faculty of Foreign Studies (10 languages + media studies)

Mainly 1st year students Mainly Asian Language major 
(2nd to 4th year)

Languages English English and Japanese

Focus Concepts related to English 
varieties & English language history

Concepts related to cultures (e.g., 
stereotype, culture shock, prejudice)



World Englishes Introduction to intercultural 
understanding

Spring 2019 FTF lecture NA

Fall 2019 FTF lecture NA

Spring 2020 Asynchronous online NA

Fall 2020 Asynchronous online NA

Spring 2021 Asynchronous online NA

Fall 2021 Asynchronous online Asynchronous online

Spring 2022 FTF flipped NA

Fall 2022 FTF flipped? FTF flipped?



Flipped Classroom

(e.g., Nouri, 2016; Vita & Al-Hoorie, 2020)

Out of class,
students read course literature 
and study material through video 

In class, 
students engage in 
problem-solving, analysis and 
discussion



Why flip?



Benefits

(e.g., Gilboy, Heinerichs, & Pazzaglia, 2015; Vita & Al-Hoorie, 2020)

Out of class In class

Students can study at their own pace
- Watch videos repeatedly
- Study materials whenever & wherever
- Internalize learning through materials

Students can engage in active learning
- Use class time to engage in 

higher-order thinking tasks and 
cooperative learning activities

- Take responsibility over their 
participation for class

- Internalize learning through activities

Teachers can ensure the quality of lecture
- Prepare and present materials well
- Assess students’ understanding of the 

material

Teachers can maximize the class time
- Interact with students 
- Assess students’ understanding of the 

material



Flipped classroom meta-analysis 
(Strelan, Osborn, & Palmer, 2020) 

● Effects on student performance, relative to traditional 
teaching models

● 198 studies, 33,678 students
● Large effect sizes for humanities (g = 0.98; k = 34).
● Suggest that the primary contributing factor to the flipped 

classroom effect is the opportunity it provides for 
structured, active learning and problem-solving



Flipping the course: Goals
● Improve learning (Strelan, Osborn, & Palmer, 2020)

● Increase learner engagement with material (Lee & 

Wallace, 2018)

● Keep students of all proficiency levels engaged

● Require higher-order thinking skills

● Improve communication

○ Between students

○ Between students and teacher



Flipped classroom
● Homework: Lectures

○ Videos
○ Quizzes

● During class: Focus on higher-order 
thinking skills
○ Address questions, review
○ Practice, discussion, interaction in 

English
○ Mini projects

Already 
created! 
(async)

Newly 
developed



Research Purposes 

1. To find principles that we can follow for making videos

2. To understand students’ perceptions of flipped classroom

                                               asynchronous materials



Developing & 
implementing 

design principles



High-quality video lectures
Guo, Kim, & Rubin (2014):

● 6.9 million video watching sessions
● edX MOOC platform
● 4 STEM courses 
● “Engagement”

○ time spent watching videos
○ whether attempted to answer MC questions 

immediately after watching



●

Guo, Kim, & Rubin (2014)

??



Other strategies

● Support meaning with images, text, audio

comprehensible input (e.g., Krashen, 1981)

● Frequent quizzes to check understanding (Szpunar, 

Jing, & Schacter, 2014)

● Systematic L1 use: translating and explaining key 

terms  (Butzkamm, 2003; Copland & Neokleous, 2011)



Design principles

● Short videos
● Instructor presence (enthusiasm, engaging)
● Technical quality
● Content (Comprehensible input, frequent quizzes, L1 use)



Short videos



Instructor presence: Talking head

●



Technical quality: Screencast-o-matic

https://screencast-o-matic.com/


Screencast-o-matic



Technical quality: Informal setting



Content: Comprehensible input



Content: Frequent quizzing



H5P quizzes





Presence: Guest speakers + Personalized 
Comments and interactions



● Share work & opinions with each other
● Discussion board

Presence: Students



Content: Comprehensible input & 
Systematic L1 use



Research

Pilot study: Examining students’ 
perceptions of flipped classroom
       online course materials



Research

Research questions:
1. How did students perceive videos?
2. How did students interact with videos?

Methods:
Online weekly questionnaires 
Every week, bilingual, M/C & Open-ended

                                               



Instruments: Questionnaire

Microsoft Forms

1. Consent form
2. Pre-class (Background & flipped classroom & course)
3. Weekly (course materials)
4. Post-class (course materials & course)



Results and 
discussion



Results: Pre-class (Background)
World Englishes Introduction to intercultural understanding

N-size (gender) N = 15 (Male: 2, Female: 11, No response: 2) N=12 (Male: 4, Female: 8)

Age 18 years: 7, 19 years: 3, 20 years: 2, 21 years: 1, No 
response: 2

20 years: 4, 21 years: 4, ww years: 2
23 years or older: 2

Major English: 8, European: 4, Asian: 1, No response: 2  English 2: European: 1, Asian 9

Experience 0             Yes
4             I don’t know
9             No
2             No response

2           Yes
3            I don’t know
7            No

Reasons 6     This class is required.
4     I am interested in English linguistics.
4     I am interested in World Englishes.
1     I want to be an English teacher.

3    This class is required.
7    I am interested in different cultures.
2    I want to be an English teacher.
1            I like the teacher
1            Other



Results: Pre-class (Background)
World Englishes Introduction to intercultural understanding

Expectation 13     Watch videos
6     Take quizzes
6     Listen to lectures
3     Participate in discussions in English
3     Play games
2     Write reflections
2     Do projects
1     Read articles in English
1     Make presentations
1     Fill out worksheets
1     Read articles in Japanese

10     Watch videos
6     Take quizzes
7     Listen to lectures
3     Participate in discussions in English
2             Participate in discussions in Japanese
1     Play games
2     Write reflections
3             Write research report
3     Do projects
3     Read articles in English
2     Make presentations
1     Read articles in Japanese

Score 6     90 to 100
5     80 to 89
2     70 to 79

8     90 to 100
3     80 to 89
1     70 to 79



Number of respondents
Max Min Ave.

World Englishes 12 6 8.75

Introduction to Intercultural 
Understanding

5 1 3.7



Results: Weekly Questionnaire

Week World Englishes Introduction to Intercultural 
Understanding

1 12 4

2 NA 4

3 NA 4

4 9 4

5 8 5

6 NA 4

7 6 1

Number of respondents



Completion of H.W.



IU: Time Spent on H.W.



Results: Reasons for Not Completing H.W.

World Englishes:
“I forget to do feedback”

IU



Result: Number of Times Taking Quizzes



IU: Weekly 
Which video lectures were easy or 
difficult to understand?

● It was easy to understand (Week 1)
● パワーポイントが一緒に表示されていて図も多いのでどれもとてもわかりやすいです。(Week 

3)
● 日本語も使いながら解説をしてくれているので、基本的にどれも見やすいです。 (Week 4)
● 全てわかりやすいのですが、音声が悪くて少し聞き取りづらいところがあったり、課題が自分

にとっては理解できないところがあったりしました。英語を授業で学べたり、リスニングの学習

にもなって授業全体としてはとても満足しています。(week 4)
● ゲストのビデオは実際の経験を知ることができ、とてもためになりました。どのビデオでも、先

生の表情が見ることができるのでありがたいです。(Week 6)



Result: Number of Times Watching Videos



WE: Time Spent on H.W.



WE: Which video lectures were 
easy or difficult to understand?

● Those without Japanese subtitles were difficult to 
understand. (Weeks 1 & 4)

● 全部わかりやすかった。(Week 1)
● 一番最後のIPA の種類が乗っていたビデオは、一度に多くの

種類が書かれていたため理解するのが大変だった。(Week 1 
- mnemonics for IPA)

● I can understand it after watching video lectures several 
times. (Week 5)



Flipped World 
Englishes



Flipped World Englishes

● Some aspects working well
○ Homework: Videos, quizzes
○ In-class review activities
○ Some in-class projects

● Problems
○ Student English proficiency is lower than expected
○ Enrollment is higher than expected



In class routine
1. Reflect on what you learned from the videos and quizzes.
2. Review Kahoot game
3. Q&A based on questions submitted on Moodle or in class
4. Share projects from previous class
5. Practice IPA, hold discussions, do mini projects



Mini project: IPA secret 
message



Mini 
project: 
Japanese 
English 
comic strip 



Mini 
project: 
Japanese 
English 
comic strip 













Conclusion



Summary & Conclusion
Principles
● Short videos
● Instructor presence (enthusiasm, engaging)
● Technical quality
● Content (Comprehensible input, frequent quizzes, L1 use)

Questionnaires from asynchronous to flipped
● Data collection 
● Wording for “work” 課題 (watching videos? doing 

assignments?)
● Interviews?



Thank you!
ありがとうございました！

Questions? Comments? Suggestions?
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