
Example 1: Petroleum/石油
1 T1 In Saudi Arabia underneath the sand, there’s lot of this underneath the ground, 

this is called.

2 Ss Petroleum.

3 T1 It’s this stuff that comes out from underneath the ground …

4 S9 Petroleum . . .

5 S8 石油て言うですか?

Do you call it ‘sekiyu?’ -petroleum-

6 T1 Sekiyu, that’s, that’s . . .

Oil, that’s, that’s . . .

7 S8 Rock . . . rock energy.

8 T1  Yes! There you are.

9 S9 石油?

Petroleum?

10 T2 In Japanese, sekiyu, oil.

11 S? 油 (abura)

Oil.

12 S8 Oil? Rock oil!

13 T1 Yes, rock oil is petroleum . . . There you are. Rock oil is petroleum. When it 

comes out of the ground it is changed to petrol. Which your mummy or daddy 

can put in the car, or . . .

14 S9 Enginge?

15 S8 Gasoline!
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Excerpt 2

1 T1 Good job saying in Japanese what you said before. Petroleum.

2 S8 Petroleum?

3 T1 What you said before, about rock oil.

4 S8 Ah . . . 石油か？ Rock oil . . . petro, petroleum?

Ah, petroleum?

5 S9 ア、これ何?

Ah, what is this?

6 S8 ん?

Hmm?

7 S9 これ、何の量なの?

What is this amount?

8 S8 石油.

Petroleum.

9 S9 え？石油の量?

Huh? Petroleum’s amount?

10 S8 先生, 結局石油はなんでしたっけ? Mr. T1.

T1, in the end, what is petroleum again?

11 T1 This is T1.

12 S8 This number is the picture here?

13 T1 Ah I didn’t give you a clear explanation did you. This number is the amount.

14 S8 Amount

15. S9 量.

Amount.

16 T1 Petroleum.

17 S9 Petro, petroleum, 何だけ?

Petro, petroleum, what is it?

1 S5 Petroleum は何だけ？
What is petroleum?

2 T1 Uh, rock oil. Oil that comes out of the ground.

3 S5 それもある?

There’s also that?

4 T1 If you imagine countries like Saudi Arabia.

5 S7 What is there? ((laughs))

6 T1 Under the sand, black liquid.

7 S5 あ、石油?

Ah, petroleum?

8 T1 That’s it in Japanese, yeah.

9 S6 石油は何？
What is petroleum?

10 S7 私もよく分かんない.

I also don’t really understand.

11 S5 石油ストーブも.

There’s also petroleum heaters.

12 T1 Dead dinosaurs.

13 S7 Ah.

14 T1 Dead dinosaurs, and they, when their bodies turn into oil.

15 S7 あ、そうなの? Dinosaur can be oil?

Oh, is that so? 

16 T1 Yes, after millions and millions of years, yes after an 

incredibly long time.
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Example 2 公倍数 common multiples
1 S5: まだ慣れてないですけど塾で習った。

We haven’t learned it yet, but I learned it at cram school.

2 T2: 塾で習った。

You learned it at cram school.

3 S5: えっと、３と４の公倍数。

Uh three and four’s common multiple.

4 S2: 公倍数?

Common multiple?

5 S8: 何だって?

What’s that?

6 S5: えっと、組み立て。

Um, putting together.

7 S11: 分かった、分かった！公倍数は、えっと

I understand, I understand! Common multiples is, uh

8 S2: だから公倍数は何なの？

So, what is common multiples?

9 S5: ３×４は１２で、４×３は１２だから、１２×２と１２×３でどんどんやっていけば、何個の位で合うかが分か
る。

Three times four is twelve, four times three is twelve, so twelve times two and, twelve times three, if you keep going, 

we know what place they can meet.

10 T2: 意味分かった？

Do you understand?

11 S1: 公倍数は何？

What is common multiples?
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Excerpt 5                                                                                               Excerpt 6

1 S8: 簡単に言うと、公倍数は例えば今の３と４の公倍
数って言われたら、３と４で例えば同じ答えになる
のは３×４と４×３、次に答えが合うのは４×６と
４×XXXX

To put it simply, if the common multiple is the common 

multiple of the current 3 and 4, for example, 3 and 4 

give the same answer, 3×4 and 4×3, and the next 

answer is 4×6. And 4×XXXX

2 S?:  確かに！
Certainly!

3 S3: ア！
Ah!

4 S8:  えっと、答えが一緒になる時のその答えが公倍数。
Uh, when the answer becomes the same, that answer 

is common multiple.

1 S8: 書いてもいいですか？次のは１５。

Is it okay to write? Next is fifteen.

2 T2:  English, please.

3 S8: Three is fifty.

4 T2: Fifteen?

5 S8: English fifteen, English 18, English 21, English 

24, and next, Japanese, 16, 20, 24 and 24 and 24 is 

same.
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